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Abstract
In the field of English education in India, a complex web of difficulties arises. Everything from the 
English language’s place in Indian culture to the quality and accessibility of educational resources 
falls under this category. Additional factors that contribute to this complex terrain include pedagogical 
approaches, assessment methods, and continuous professional growth. Learner motivation, linguistic 
diversity, and the impact of native languages are other critical components. This research aims 
to thoroughly examine these difficulties by gathering perspectives from the teaching community. 
Examining many problems with teaching English in India is the main goal of this research. The text 
seeks to provide a detailed analysis of elements impacting education, such as language diversity, 
course materials, and professional development opportunities. The goal of this survey is to improve 
English language instruction in India by collecting feedback from educators there. In order to decipher 
the complexities of English education issues in the Indian setting, this research utilizes a thorough 
inductive methodology. It is based on information collected from educators, such as survey results, 
interviews, and classroom observations. With the use of qualitative analysis, we can delve deeply into 
the elements influencing pedagogy and come up with well-informed suggestions for how English 
instruction might be improved. This research sheds light on the many difficulties that teachers 
of English face in the Indian environment. Educators and legislators may benefit from the book’s 
insightful analysis of topics including language diversity, curriculum, and professional development. 
The educational system can change and improve to suit the requirements of students if it views 
these challenges as learning opportunities rather than impassable barriers. In order to make educated, 
focused changes to English education in India, this research is essential.

Keywords: Teaching challenges, English education in India, Language instruction, 
Professional development, Learner motivation

1.	 INTRODUCTION

Being the de facto international language, English has enormous sway and is quite 
well-liked all across the globe. It is comparable to our native languages and has its origins 
in the past as a result of the British Empire. To compete on a worldwide basis, our cultural, 
scientific, technical, and material growth depends on our ability to harness the potential 
of English (Kumari, 2014). Modern English language instruction, according to NCF (2005), 
takes place in a wide variety of classroom settings and language labs. Nevertheless, it is also 
characterized by long-standing methods of education that are based on textbooks and are 
influenced by the ideas of English language teachers.
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There is often a lack of direction in English classes, which is frustrating for everyone 
involved. Despite its obligatory presence on the curriculum, instructors sometimes fail to 
clarify the goals. According to student comments, they see it more as a tool to kill time than 
as a means to the end objective of improving their command of the English language in all 
its forms (Tiwari, S., 2008). Although policymakers in India have made an attempt, the exact 
aims and purposes of English language education are still unclear. Students understand 
the subject’s importance on exams, and teachers understand they must cover it in their 
curricula. A shocking 68% of kids in public schools admit that the only reason they learn 
English is to do well on related tests. Early English education begins in schools that use 
English as their medium of instruction. Students often see English more as a theoretical 
topic than a practical competence, regardless of the context. This underlying discord helps 
explain why English education in Indian schools is so chaotic (Thakur, J., 2013).

No amount of emphasis on developing “bookworms” or “linguistic robots” should be 
the goal of English language instruction in India. The most critical thing is to inspire the 
pupils by making them aware of how vital English is and then assisting them step-by-step 
till they reach their objective. The primary goal, thus, should be to foster student autonomy 
(Sindkhedkar, 2012).

It may be somewhat tough for students to actively participate in Indian classes due to 
the large class sizes that are common. Students are not getting the personalized attention 
they need because of the lopsided student-teacher ratio. Students are unable to participate 
fully in the English language learning process due to the classroom’s congestion (Pande, 
2013).

Every kind of instruction has its own set of pros and cons. Some students don’t see 
English as a language but as a topic; thus, they don’t have the resources they need to put 
what they’ve learned into practice. They don’t have many opportunities to practice their 
English since their instructor doesn’t use strategies like the direct approach or actively 
encourages them to speak the language (Ali, 2012).

From small groups of one or two students to large assemblies of thirty-five or more, 
classroom sizes may range greatly. When classrooms are too full, students experience 
discomfort, find it difficult to get individual attention, and have trouble with effective 
assessment and learning (Gamit, 2012).

Ineffective pedagogical practices plague English language education in India. Typical 
classrooms use the Translation Method, in which instructors automatically translate texts, 
write definitions on the board, give out homework, and then end the class. Graduating 
students are typically just as ignorant about the English language as they were when they 
started the course due to a lack of focus on structure exercises, listening comprehension, and 
pronunciation (Thakur, 2013).

Being able to communicate effectively in English has become more important in today’s 
rapidly globalizing society. It opens doors to better job, social, and educational prospects. 
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Because of the wide variety of languages spoken in India, fluency in English has become 
a need. Interacting as a bridge between local languages and international discourse, it 
impacts professional paths, academic success, and social mobility. But there are a lot of 
pedagogical obstacles to good English teaching in India, and they have to do with socio-
cultural, linguistic, and institutional issues.

Educators in India have several challenges while teaching English, and this research 
explores those challenges and offers solutions to improve classroom instruction. Through 
an analysis of these pedagogical obstacles, we want to enhance our understanding of the 
intricacies of English teaching in India and to provide a foundation for informed interventions 
that may empower educators and learners alike.

1.1.	CONCEPTUAL FRAMEWORK OF THE STUDY

Components

Figure 1.1: Showing the Conceptual Framework of the Study

Source: Made by Investigator

It is a complex and multi-faceted undertaking to identify the pedagogical obstacles 
to teaching English in the Indian environment. The level of student involvement and 
motivation, the level of instructor competency and training, and other contextual variables 
all play a role in creating these obstacles. Student socioeconomic status, regional linguistic 
impact, cultural views of English teaching, and curricular requirements and government 
legislation are all examples of contextual variables that shape the learning environment. All 
of these things add together to make the environment in which teaching English is complex.
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This study also places a premium on the professionalism and education of English 
instructors. Formal education, pedagogical methodology certifications, and specialized 
training in English teaching are important factors in influencing the quality of instruction. 
Equally important is continuing education for educators so they can meet the changing 
demands of their pupils in India’s ever-changing educational environment.

In addition, the ways in which English instructors approach and implement pedagogy 
have a direct bearing on the results that their students achieve in class. Educators who are up 
to snuff have a toolbox full of strategies for engaging students of all backgrounds, interests, 
and skill levels. Their mastery of classroom dynamics allows them to craft interesting classes 
and make effective use of formative evaluations to improve their teaching.

Recognizing student involvement and motivation as critical components of effective 
education is central to this concept. A student’s level of engagement and effort in class is 
significantly impacted by their level of intrinsic motivation, which is defined as their true 
desire to become an excellent English language learner. It is more probable that pupils 
will actively engage in learning the language when they find it fascinating, relevant, or 
pleasurable.

In addition, students’ perceptions of the relevance and use of English in their daily 
lives significantly impact their motivation. Students are highly motivated to acquire the 
English language because they realize that doing so would open doors to possibilities in 
their personal lives, careers, and academic pursuits.

Participation is enhanced in a supportive learning atmosphere. Learning flourishes 
in an environment that offers ready access to a wealth of resources, including books, 
audiovisual materials, and technology. In addition, a supportive environment is created 
via good interactions between instructors and students, which in turn encourages active 
engagement and cultivates a culture of shared learning.

Researching the pedagogical challenges of teaching English in India requires an in-
depth familiarity with contextual variables, teacher competency and training, and student 
motivation and engagement. To effectively handle the specific difficulties of teaching 
English in India’s classrooms, a comprehensive strategy is required.

	 1.2.	 Objectives of the Study

The research objectives of the study were delineated below.
1.	 To assess the pedagogical hurdles in reference to the socio-economic factors on English 

proficiency within the Indian context.
2.	 To analyze the pedagogical hurdles in reference to approaches and strategies in English 

teaching within the Indian context.
3.	 To evaluate the pedagogical hurdles with reference to teacher competence and training 

in English instruction within the Indian context. 
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4.	 To investigate the pedagogical hurdles in relation to student engagement and 
motivation in English learning within the Indian context.

2.	 THE REVIEW OF RELATED LITERATURE

•	 	Muliani, M., Sukarni, S., &Jumadil, J. (2024). Knowledge of Technology and Its 
Limitations among English Language Teachers: A Foundation for the TPACK Model of 
Instruction. This project aims to undertake qualitative research on the topic of technology 
in the classroom by means of semi-structured interviews and daily diary reviews of 
teachers’ reflections on the benefits and drawbacks of using various technologies in the 
classroom. In order to help students with their CK and PK in relation to the adoption 
of TPACK at school, this study is anticipated to provide a foundation for developing 
relevant technologies for teaching English.

•	 	Kundu, A., &Bej, T. (2021).Use of information and communication technologies in 
the classroom in private high schools in India. This demonstrates a lack of faith in the 
idea that private schools excel at integrating technology. Study findings informed the 
development of the 3E-Model and an implementation plan to strengthen ICT integration 
by mitigating obstacles and encouraging schools to form autonomous bodies, such as 
Working School Governing Bodies (WSGBs), to oversee the model and concerns related 
to the advancement of ICT integrated pedagogies.

•	 	Dang, T. K. A., Bonar, G., & Yao, J. (2023). Educational opportunities for faculty members 
who train students in English as a second language at the university level: A comprehensive 
evaluation. The 115 papers reviewed here span a wide range of nations and languages, 
focusing on PL for EMI instructors in higher education. In order to determine the most 
prevalent difficulties with EMI instruction and the level of preparation and support that 
teachers get, it conducts a literature study. The results showed that EMI teachers are 
often unprepared and undersupported in their new positions. When starting out in EMI 
teaching, they encounter a number of obstacles. The evaluation shows that the available 
formal PL is not always a good fit for the needs of instructors. The significance of informal 
continuing professional learning (PL) and the agency of educators in directing their own 
learning is also emphasized.

•	 	Meganathan, R. (2019).Analysis of English Language Teaching in Indian Schools. The 
concept of mother-tongue based multilingualism and the desire for English language 
education as a medium and a language are at odds with one another. The studies that 
were reviewed provide a clear picture of the three models of curriculum development 
in the US: fully adopting the National Curriculum Framework (NCF), adopting the NCF 
with modifications, and developing a new curriculum based on the ideas of the NCF and 
their implications for the English language content.



Pedagogical hurdles in english

Educatum : 
Journal of Education and Behavioral Sciences

ISSN 0975-2641
Volume XVI, 2024[ 20 ]

	 2.1.	 Research Gap

There is a dearth of research related to “Pedagogical Hurdles in English Instruction 
within the Indian Context.”Therefore researcher conducted investigation related to such 
statement of problem.

3.	 METHODOLOGY OF STUDY
The study is qualitative in nature. The study employed a qualitative research design 
to explore the pedagogical hurdles faced in English instruction within the Indian 
context. A thematic analytical approach adopted to gain an in-depth understanding 
of the experiences and perspectives of teachers and students. Relevant educational 
documents, curriculum guidelines, and policy documents were analyzed to under-
stand the formal frameworks in place for English instruction in India.
4.	 ANALYSIS AND INTERPRETATION

The analysis and interpretation of the study were conducted based on the objectives of 
the study.

	 4.1.	 Pertaining to Objective 1:

O1:To assess the pedagogical hurdles in reference to the socio-economic factors on 
English proficiency within the Indian context.

Access to Quality Education: Students from higher socio-economic backgrounds often 
have better access to quality education, including well-trained teachers, modern teaching 
resources, and well-equipped schools. In contrast, students from lower socio-economic 
backgrounds may attend schools with inadequate resources and poorly trained teachers 
(Kumar, 2019).

Language Environment at Home: Children from affluent families may have more 
exposure to English at home, which can provide them with an initial advantage in language 
acquisition. This can include conversations, reading materials, and access to English-
speaking media (Sharma, 2018).

Availability of Learning Resources: Students from higher socio-economic backgrounds 
may have access to a wide range of learning resources such as books, educational software, 
and online courses. Lower socio-economic groups may have limited access to such resources, 
affecting their ability to supplement classroom learning (Patel, 2017).

Quality of Teaching: Socio-economic factors can impact the quality of teaching. 
Teachers in schools located in wealthier areas may have better training, higher salaries, 
and more resources for professional development, which can lead to more effective English 
instruction (Desai, 2016).
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Class Size and Student-Teacher Ratio: Schools in higher socio-economic areas may 
have smaller class sizes and better student-teacher ratios, allowing for more personalized 
attention and interaction in the classroom. This can positively impact English language 
learning (Khan, 2020).

Parental Involvement: Higher socio-economic status often correlates with higher levels 
of parental involvement in a child’s education. This can include helping with homework, 
providing additional resources, and participating in school-related activities that support 
English language learning (Joshi, 2019).

4.2. Pertaining to Objective 2: 

O2: To analyze the pedagogical hurdles in reference to approaches and strategies in 
English teaching within the Indian context.

Rote Learning Culture : The traditional education system in India has often emphasized 
rote learning and memorization. This approach is not conducive to language acquisition, 
which requires active engagement, critical thinking, and practical application of language 
skills (Gupta, 2018).

Assessment and Evaluation: Traditional assessment methods in India often focus on 
written exams, which may not accurately reflect students’ true English language proficiency. 
Implementing more comprehensive assessment strategies, including speaking and listening 
assessments, can be challenging but necessary (Singh, 2017).

Technological Divide: The COVID-19 pandemic has highlighted the technological 
divide in India, with many students lacking access to devices and the internet for online 
learning. This divide poses challenges for the implementation of technology-based teaching 
methods (Mishra, 2019).

Balancing Language Skills: Teaching English develops developing multiple language 
skills (listening, speaking, reading and writing). Balancing the focus on these skills is 
challenging, especially in resource-constrained environments (Chatterjee, 2016). 

	 4.3.	 Pertaining to Objective 3: 

O3: To evaluate the pedagogical hurdles with reference to teacher competence and 
training in English instruction within the Indian context. 

Varying Teacher Competence Levels: Teacher competence in English instruction varies 
widely across India. While some educators are proficient in English, others may struggle 
with the language themselves (Verma, 2020).

Inadequate Teacher Training: Many English teachers in India lack adequate training 
in modern language teaching methodologies, which can hinder their ability to effectively 
teach English (Reddy, 2018).
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Limited Exposure to Native English: Teachers and students often have limited 
exposure to native English speakers, which can affect pronunciation and communication 
skills (Menon, 2017).

	 4.4.	 Pertaining to Objective 4: 

O4: To investigate the pedagogical hurdles in relation to student engagement and 
motivation in English learning within the Indian context.

Diverse Student Backgrounds: Students in India come from diverse linguistic and 
cultural backgrounds. Engaging all students, regardless of their native language or cultural 
context, can be challenging (Patel, 2019).

Rote Learning Tradition: The Indian education system traditionally emphasizes 
rote memorization, which can lead to passive learning and reduced motivation for active 
language learning (Sharma, 2016).

Lack of Relevance: Some students may perceive English learning as irrelevant to their 
daily lives and future prospects, impacting their motivation (Singh, 2020).

5.	 SUGGESTIONS

The suggestions are based on the results derived from the analysis and interpretation 
of each objective.

	 5.1.	 Suggestions Pertaining to Objective 1:  

i. 	 Resource Allocation: Ensure equitable distribution of resources, including well-trained 
teachers, modern teaching materials, and well-equipped schools, to underserved areas.

ii. 	 Teacher Training: Provide targeted training and professional development for teachers 
in economically disadvantaged areas to enhance their teaching skills.

iii. 	 Quality Assurance: Implement rigorous quality assurance measures to monitor and 
improve the quality of education in schools serving lower socio-economic groups.

iv. 	 Financial Assistance: Offer scholarships and financial incentives to encourage talented 
teachers to work in underserved areas.

v. 	 Mobile Education: Explore the use of mobile technology to deliver educational content 
and teacher training in remote and economically disadvantaged regions.

vi. 	 Community Outreach: Organize community-based programs that promote English 
language learning and provide access to English-language resources.

vii. 	 Parental Engagement: Conduct workshops and awareness campaigns to encourage 
parents from all backgrounds to engage with their children in English language 
activities at home.

viii. 	Language Support Centres: Establish community language support centres where 
students and parents can access English-language materials and receive guidance.
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ix. 	 Resource Allocation: Prioritize reducing class sizes and improving student-teacher 
ratios in schools serving lower socio-economic groups.

x. 	 Alternative Teaching Models: Explore alternative teaching models, such as peer 
tutoring and blended learning, to provide more personalized attention to students.

	 5.2.	 Suggestions Pertaining to Objective 2:  

i. 	 Active Learning Approaches: Promote active learning strategies, such as group 
discussions, project-based learning, and interactive activities, to encourage critical 
thinking and practical language application.

ii. 	 Holistic Assessments: Develop a variety of assessment methods that measure all 
language skills, including speaking, listening, reading, and writing. Include oral 
exams, presentations, and practical communication assessments.

iii. 	 Continuous Evaluation: Implement ongoing, formative assessments that provide 
regular feedback to students, helping them understand their progress and areas for 
improvement.

iv. 	 Digital Inclusion: Advocate for improved digital infrastructure and work to provide 
devices and internet access to underserved students, especially in rural areas.

v. 	 Resource Mobilization: Seek partnerships with government agencies, NGOs, and 
local businesses to secure funding and resources for schools in need.

vi. 	 Student Choice: Allow students to choose projects or activities that align with their 
learning preferences and interests.

vii. 	 Professional Development: Establish regular and ongoing professional development 
programs for teachers, focusing on modern language teaching methodologies and 
strategies for diverse classrooms.

viii.	 Teacher Training: Provide teachers with training on contemporary language 
teaching approaches that emphasize practical communication and fluency over rote 
memorization.

ix. 	 Language Policy: Develop clear language policies within schools and classrooms that 
encourage the consistent use of English and provide strategies for addressing code-
switching.

x. 	 Language Camps: Organize English language camps or events during holidays or 
weekends to immerse students in English language and culture.

	 5.3.	 Suggestions Pertaining to Objective 3:  

i. 	 Professional Development: Offer continuous professional development programs 
that cater to teachers with varying levels of competence. Tailor training to address 
specific language proficiency needs.
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ii. 	 Peer Mentoring: Establish mentorship programs where experienced English teachers 
provide guidance and support to less experienced colleagues.

iii. 	 Comprehensive Teacher Training:  Develop comprehensive training programs 
that cover modern language teaching methodologies, classroom management, and 
strategies for teaching English as a second language.

iv. 	 Regular Workshops: Organize regular workshops and seminars for teachers to keep 
them updated on the latest language teaching techniques and materials.

v. 	 Native Speaker Workshops: Arrange workshops and interactions with native English 
speakers to improve teachers’ and students’ pronunciation and communication skills.

vi. 	 Language Immersion Programs: Create opportunities for teachers to participate 
in language immersion programs where they can experience an English-speaking 
environment firsthand.

vii. 	 Equal Access: Ensure that rural teachers have equal access to training opportunities, 
online resources, and professional development as their urban counterparts.

viii. 	Curriculum Revision:  Revise the curriculum to emphasize modern language teaching 
methods and practical communication skills over traditional approaches.

ix. 	 Online Training: Develop online teacher training programs that can be accessed by 
educators in resource-constrained areas.

x. 	 Change Management: Implement change management strategies that involve teachers 
in decision-making processes and gradually introduce new teaching approaches.

	 5.4. Suggestions Pertaining to Objective 4:  

i. 	 Relevant and Contextual Learning: Design English language lessons that relate to 
real-life situations and career opportunities to make learning more relevant.

ii. 	 Active Learning Approaches: Encourage active learning methods, such as group 
activities, discussions, and projects, to increase student engagement.

iii. 	 Cultural Inclusivity: Ensure that teaching materials and approaches respect and 
incorporate Indian culture, languages, and contexts.

iv. 	 Language Exposure: Promote extracurricular activities, language clubs, and language 
immersion programs to increase students’ exposure to English.

v. 	 Teacher Training: Provide teachers with training in modern language teaching 
methodologies that emphasize student engagement and motivation.

vi. 	 Assessment Reform: Rethink assessment practices to focus on holistic language skills 
development rather than rote memorization and exam preparation.

vii. 	 Community Involvement: Engage parents and the community in supporting students’ 
English language learning journey and managing expectations.
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viii. 	Use of Technology: Leverage technology to create interactive and engaging English 
learning experiences, where possible.

6.	 CONCLUSION

The research has provided valuable insights into the complex issues surrounding English 
training in India. Issues with student involvement and motivation, teacher competency, 
instructional techniques, and socio-economic inequality are all part of the problem. In light 
of these challenges, the research and analysis provide a number of recommendations for 
improving the state of English language education in India. Prioritizing the elimination of 
socioeconomic gaps in the provision of high-quality education must be the first priority. 
The disparity may be closed by equitable distribution of resources, financial incentives for 
educators, and training of instructors in underprivileged regions. Furthermore, rural places 
might have access to English language learning possibilities via mobile education and 
community outreach initiatives. The second most important thing is to change the way we 
teach. A more successful way to teach English is to promote active learning methodologies, 
comprehensive assessments, and continual evaluation. Learning and teaching settings 
may be improved via the promotion of digital inclusion and the mobilization of resources. 
Additionally, it is crucial to prioritize enhancing teacher competency and training. 
Educators’ skills were improved by the implementation of extensive training programs, 
peer mentorship, and seminars. Addressing code-switching challenges and placing an 
emphasis on actual communication skills rather than rote memorization are also crucial. 
Lastly, it is crucial to encourage and support student participation. To make English teaching 
more engaging, it is possible to include Indian culture, design learning experiences that are 
relevant and contextual, and promote active learning. A dynamic and supportive learning 
environment achieved via community and parent involvement and the use of technology. 
Being able to communicate effectively in English is more important for personal and national 
success in today’s rapidly globalizing world. In order to provide equal access to economic, 
social, and educational possibilities for everyone, it is imperative that these pedagogical 
challenges in English teaching within the Indian context be addressed. Educators, legislators, 
and stakeholders in India’s English education system may improve student and teacher 
outcomes by collaborating on these recommendations and putting them into action.
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